Vocational researchers interested in the career development of women and people of color have noted the potentially strong influence of perceived barriers in the formulation and pursuit of educational and career goals. In this study, ethnic and gender differences in perceived educational and career barriers were investigated in a sample of 1139 Mexican-American and Euro-American high school juniors and seniors. Differences in perceived barriers were assessed using MANOVA and ANOVA procedures. Results were consistent with the hypotheses, suggesting that (1) female participants anticipated more barriers than male participants; (2) Mexican-American participants anticipated more barriers than Euro-Americans; and (3) these differences were consistent within ethnic and gender groups. Implications for future research are discussed. ᭧ 1997 Academic Press Vocational researchers interested in the career development of women and people of color have noted the potentially strong influence of perceived opportunities-and barriers-in the formulation and pursuit of career and educational goals (e.g., Arbona, 1990; Astin, 1984; Betz & Fitzgerald, 1987; Lent, Brown, & Hackett, 1994) . The larger social forces of racism, sexism, and classism form a context within which the career and educational attainment of women and people of color must be understood (e.g., Hurtado, 1989; McWhirter, 1994) . Perceived and actual barriers are considered part of the structure of opportunity within Astin's (1984) psychosociological model of career choice. Opportunities and barriers offer a partial explanation for the continuing ability-attainment gap in the occupational choices of women and people of color.
note the emphasis placed on cognitive appraisal processes within social cognitive theory and include perceived barriers among the contextual factors influencing the formation and implementation of career choices in their social cognitive model of career choice. Specifically, Lent et al. (1994) hypothesize that perceived barriers mediate the relationship between career interests and career goals. They suggest that gender and ethnic differences in interest-goal congruence are rooted in gender and ethnic differences in perceived barriers, as well as differences in opportunity structures, support systems, and socialization practices (p. 108). Further, they contend that when differences in barriers are controlled (as well as differences in opportunity structures, support systems, and socialization practices), gender and ethnic differences in interests and interest-goal congruence will disappear. Such a contention assumes, in part, that there are gender and ethnic differences in perceived barriers. Only a small number of investigators, however, have examined perceived barriers in the context of career choice or attainment. Tokar (1991a, 1991b) found that while the types of career barriers perceived by Euro-American male and female college students were essentially the same, there were gender differences in the salience of some of these barriers. For example, female respondents perceived discrimination and child rearing as greater barriers than did males (Swanson & Tokar, 1991b) . In another study, perceived barriers to management careers reported among a sample of college women included family/social concerns, femininity concerns, and limited education or experience (Russell & Rush, 1987) . Arbona (1990) and Leong (1985) argue that perceived barriers to educational and career goals are especially important in understanding the gap between ability and occupational attainment among people of color. A small number of studies have investigated perceived career barriers among ethnic minority samples. For example, Burlew and Johnson (1992) found that African-American women in nontraditional careers identified racial and gender discrimination, limited opportunities to develop political clout, and difficulty finding a mentor as barriers to their career success. Slaney (1980) found that African-American women perceived financial issues and chance-related issues as more likely to prevent them from reaching career goals than did white women. In a sample of AfricanAmerican and Caucasian men, Slaney and Brown (1983) found race by socioeconomic status interactions in perceived career barriers. Finally, Luzzo (1993) found family issues, lack of study skills, ethnicity, and finances as central among the career barriers experienced and anticipated by Hispanic-American, CaucasianAmerican, African-American, Filipino-American, and Asian-American college students. Hispanic students were most likely to have experienced financial barriers, and African-American students were most likely to view ethnicity as a barrier in the future (Luzzo, 1993) .
While gender or ethnicity has been considered in prior studies of perceived barriers, none of the studies investigated both factors concurrently, following Bowman's (1993) observation that ethnic minority women are typically cate-gorized as women or minorities, but are rarely considered as members of both groups in the vocational literature. Given the variation in gender role expectations across cultures (e.g., Bingham & Ward, 1992; Davenport & Yurich, 1991) and the influence of gender role socialization on career-related behaviors (e.g., Betz & Fitzgerald, 1987; Sundal-Hansen, 1985) , the relationships among gender, ethnicity, and perceived barriers for adolescents warrant examination.
The studies described thus far have focused on barriers perceived by college students or working adults. Understanding the barriers perceived prior to college seems equally if not more important, because barriers perceived by adolescents are likely to influence such critical decisions as whether to finish high school or to pursue higher education. In their nationwide study of girls in school, The American Association of University Women (AAUW, 1992) states, ''All girls confront barriers to equal participation in school and society. But minority girls, who must confront racism as well as sexism . . . , face particularly severe obstacles'' (p. 4). Clearly, both gender and ethnicity should be considered in examining perceptions of barriers among adolescents.
Hispanics are the largest ethnic minority group in the United States, and Mexican-Americans are the largest subgroup of Hispanics. Understanding the educational and socioeconomic context within which the majority of Hispanics live and function seems critical to understanding their perceptions of barriers. The educational attainment of Mexican-Americans is significantly lower than that of Euro-Americans. In 1993, the high school completion rate for Caucasians 25 years and older was 81.5% compared to 46.2% for MexicanAmericans (U.S. Bureau of the Census, 1994). Similarly, while 22.6% of Caucasians had completed 4 or more years of college in 1993, only 5.9% of Mexican-Americans had done so (U.S. Bureau of the Census, 1994). Hispanics account for only 3.4% of all earned bachelor's degrees, 2.6% of all master's degrees, and 1.9% of all doctoral degrees, compared to 83.6, 77.7, and 65.7% earned by Caucasians, respectively. The socioeconomic consequences are noted by Hurtado (1989) ; for example, ''White women tend to earn more money than women of Color because as a group they tend to be able to stay in school longer . . .'' (p. 837).
Indeed, 26% of all Hispanic families, and 52% of Hispanic families headed by women, were living below the poverty level in 1987 (U.S. Department of Labor, 1989) . Although the participation of Hispanic women in the labor force is currently almost equal to that of Caucasian women (U.S. Bureau of the Census, 1994), the distribution of both male and female Hispanics by occupational category continues to be highly skewed. Hispanics are far less likely than any other U.S. civilian workers to be at the upper end of the occupational scale and far more likely to be in lesser skilled jobs (U.S. Bureau of the Census, 1994). The educational and occupational context of Hispanics in the United States shapes the structure of opportunity (Astin, 1984) , including perceptions of barriers (Lent et al., 1994) .
A variety of barriers to higher education and higher status occupations may be perceived by Hispanics and, more specifically, by Mexican-Americans. In addition to financial barriers, Mexican-American youth may make assumptions that they cannot succeed or do not belong in academic and occupational environments in which they see few Hispanics. Gender role socialization is often noted as a barrier with respect to the educational and career attainment of Mexican-American women. The Mexican-American culture is frequently characterized as adhering to rigidly defined gender roles and gender role behavior (Carillo, 1982) . Vasquez (1982) includes gender role socialization among barriers to Mexican-American women's participation in higher education and also notes lack of financial support and the internalization of society's negative messages toward minorities (or triple minorities) as women, persons of color, and often as members of a lower socioeconomic class.
In a study of first-year college students, Arbona and Novy (1991) found that gender role stereotypes may influence the career expectations of MexicanAmericans more than Euro-Americans. Vasquez-Nuttal, Romero-Garcia, and DeLeon (1987) suggested that factors such as higher levels of acculturation and increases in levels of Mexican-American women's education and participation in the labor force appear to be influencing a shift to more liberal gender role expectations. Davenport and Yurich (1991) note that as MexicanAmerican women's gender role expectations shift, they will face increasing stress and conflict both internally and in their relationships with others. Perceived barriers related to women's gender role socialization might include expectations of sex discrimination and lack of family support.
Close-knit, interdependent families are another commonly noted feature of Mexican-American culture. The role of parents has emerged in a number of career-related studies. For example, in a study examining parental influences (Fields, 1981) , the occupational aspirations of high socioeconomic status (SES) Mexican-American and African-American-but not Euro-Americanchildren were significantly influenced by their mother's perception of their future occupational opportunity. In another study, high-achieving Chicanas interviewed by Gandara (1982) reported that their mothers were equally if not more influential than their fathers in forming their educational aspirations and included family support as a critical contributor to their achievement. If family support is viewed as important in educational and career attainment, the absence of such support may well be experienced as a barrier.
Research investigating ethnic differences in career development is often flawed by the confounding of socioeconomic status with ethnicity. As a result, differences attributed to ethnicity may actually be related to differences in socioeconomic status. Astin (1984) and Lent et al. (1994) address the role of socioeconomic status in their discussions of the opportunity structure and career choice behaviors; accounting for socioeconomic status seems critical in investigations of perceived barriers.
Investigating the nature of barriers perceived by women and people of color may ultimately help reduce continuing gaps between ability and achievement. Effective assessment of perceived barriers is critical. Thus far, the assessment of perceived barriers has typically occurred in one of three ways. A number of researchers (e.g., Heppner, Cook, Strozier, & Heppner, 1991; Lucas & Epperson, 1990) have utilized the Barriers Scale of My Vocational Situation (Holland, Daiger, & Power, 1980) to assess perceived barriers. The Barriers scale consists of four yes/no items and has yielded low KR20 reliability estimates (r Å .45; Holland et al., 1980) and test-retest reliability coefficients (r Å .36 for a 3-to 5-month time period; Lucas, Gysbers, Buescher, & Heppner, 1988) . Gandara (1982) conducted interviews and Luzzo (1993) utilized an open-ended question format, organizing responses into categories. Tokar (1991a, 1991b) present the development and validation of a 112-item measure of perceived career barriers (Career Barriers Inventory; CBI). While this measure demonstrates promising psychometric properties, it was not used in the current study for several reasons. First, the items address the degree to which a specific barrier would hinder or interfere with career progress if it should occur, rather than assessing the respondent's perception of how likely it is that a particular barrier will occur. Further, since the CBI was developed for use with college students, it does not include barriers related to the pursuit of postsecondary education. Finally, in the present study, administration time was restricted to a single 50-min class period. The perceived barriers measure was part of a larger survey instrument, and in this context the CBI was too lengthy. Hence, a measure of perceived barriers was developed for use in this study.
In the context of describing their model of career choice, Lent et al. (1994) suggest that there are both ethnic and gender differences in perceived barriers, with people of color and females likely to perceive more barriers than European-Americans and males. The purpose of the present study was to investigate whether there were indeed ethnic and gender differences in perceived educational and career barriers among a sample of Mexican-American and Euro-American high school students. The career barriers investigated were ethnic discrimination and sex discrimination, and the educational barriers examined were financial problems, family attitudes, perceived lack of ability, lack of fit, and lack of interest. It was hypothesized that Mexican-Americans and females would perceive more barriers than Euro-Americans and males, respectively. Further, it was hypothesized that gender differences would be consistent within both ethnic groups and that ethnic differences would be consistent within both gender groups. Hence, it was expected that there would be no interaction effects.
METHOD

Participants
Study participants were 1139 junior and senior high school students from nine high schools in a southwestern semirural area. A total of 1294 participants were surveyed, and of the remaining participants, 1150 self-identified as Mexican-American/Chicano (n Å 482), Hispanic (n Å 113), or white/Caucasian (n Å 555). Informal teacher and student verbal reports indicated that over 90% of the Hispanic students were of Mexican descent; thus, the data from the Mexican-American and Hispanic participants were included in one category, ''Mexican-American.'' Results from 11 self-identified sophomores were excluded from analyses. Mean age and number of participants by group were as follows: Mexican-American females (M Å 17. 
Measures
Demographic. Gender, ethnicity, year in school, and age were self-reported by participants. SES was assessed by rating the parental occupations of each participant (as listed by the participant) using the Socioeconomic Index (SEI; Stevens & Cho, 1985) . The SEI provides scores ranging from 4 to 96 that correspond to the average educational level and salary for each occupation based on 1980 census data. An interrater agreement rate of 96% across two raters was obtained; codes for the remaining 4% were determined by consensus between the raters after discussion of coding discrepancies. If both parents were working, the occupation with the higher SES score was used.
Perceived barriers. To measure high school students' perceptions of potential educational and career barriers, a series of items was developed for the purpose of a larger study (McWhirter, 1992) . The original 22 items were pilot tested on a sample of first-semester college freshmen (n Å 69) enrolled in a study skills course. While a sample of high school students would have been optimal, these students were assessed early in their first semester of college and were asked to ''respond as you would have 6 months ago.'' A Cronbach's a of .75 was obtained for this sample. Based in part on verbal feedback from pilot participants, 12 of the original 22 items were deleted or significantly reworded. Items addressing family issues were added. The revised 26-item measure was administered in the larger study. Two items with low interitem correlations were dropped, resulting in a final set of 24 items with a Cronbach's a reliability coefficient of .87 for the present sample. The items address anticipated future ethnic and sex discrimination on the job and barriers related to pursuing postsecondary education.
The perceived barriers items were grouped for the purpose of analyses There are many barriers that will make it difficult for me to achieve my career goals I will be able to overcome any barriers that stand in the way of achieving my career goals
Note. Response options were A, strongly agree; B, agree; C, unsure; D, disagree; E, strongly disagree. For data analyses, responses were transformed to numbers, with A Å 1, B Å 2, C Å 3, D Å 4, and E Å 5.
(see Table 1 ). Likert-type item responses consisted of Strongly Agree (1 points), Agree (2 points), Unsure (3 points), Disagree (4 points), and Strongly Disagree (5 points). The first 8 items assess future job discrimination, with 4 summed items pertaining to anticipated future sex discrimination on the job and 4 summed items pertaining to anticipated future ethnic dis-crimination on the job. Cronbach's a for all 8 items was .89, with a of .86 and .89 for the four sex discrimination items and the four ethnic discrimination items, respectively. No other items were summed for analyses. The 16 remaining individual items assess (a) barriers the respondents identified as possibly preventing them from attending college (''Prevent College,'' 9 items, Cronbach's a Å .79); (b) barriers the respondents thought they would probably encounter if they did go to college (''During College,'' 5 items, Cronbach's a Å .74); and (c) general perceptions about future barriers (''General Perceptions,'' 2 items). With the exception of the two General Perceptions items, each perceived barriers item assesses the degree to which a particular barrier is perceived as likely to be experienced by the respondent. The two General Perceptions items were worded differently and were considered more meaningful as separate items and hence were analyzed via ANOVAs rather than MANOVAs. Table 1 presents each perceived barriers item grouped according to the analyses.
Procedure
The items were administered to juniors and seniors in intact social studies, government, or English classes at nine public high schools in the southwest as part of a larger survey. ID numbers were used to protect the anonymity of the students. In eight high schools, surveys were administered in person by the researcher; at a ninth school, surveys were administered by classroom teachers following procedures specified by the researcher. Participants were allowed a full 50-min class period to complete the survey, and no participants were unable to complete the survey in the time allotted. At the end of the time period, participants placed their surveys in a large box. All of the high schools were in semirural areas within a one hour drive of a major metropolitan area. Response differences on the perceived barriers items were assessed across the nine schools with an a criterion of p õ .002. Significant differences in perceptions of the likelihood of future ethnic discrimination on the job were found [F(8, 1052) Å 3.67, p Å .000]. The lowest expectation of discrimination was from the school with the highest proportion of Euro-American students. The only other significant difference was on the item ''If I do go to college, I will probably experience . . . not fitting in' ' [F(8, 1052 ) Å 3.91, p Å .000]. On the basis of these results, pooling the data from all nine schools seemed justified.
Analyses
A correlation matrix of the dependent variables and SES is presented in Table 2 . Differences in perceived barriers were assessed using MANOVA and ANOVA procedures. Missing data were excluded listwise for each analysis, yielding a small variation in sample size as indicated within Table 3 . First, three 2 (ethnicity) 1 2 (gender) MANOVAs were used to assess differences in (1) perceptions of the likelihood of future sex and ethnic discrimination on ote. p õ .01 unless otherwise indicated. SEXDISC, sex discrimination in future job; ETHDISC, racial/ethnic discrimination in future job; MANYBARR, eption that there are many barriers that will make it difficult to achieve future educational and career goals; OVERBARR, perception that respondent will be to overcome barriers to future educational and career goals; 5-13, ''If didn't go to college, it would be because of '': MONEY, money problems; FAMPROB, ily problems; SMART, not being smart enough; FAMATT, negative family attitudes; FITIN, I wouldn't fit in; GETIN, I would not get in; GOODJOB, having ood job already; INTEREST, lack of interest; NOHELP, it would not help my future; 14-18, ''If I do go to college, I will probably experience'': MONEY2, ey problems; FAMPROB2, family problems; FAMATT2, negative family attitudes; SMART2, not being smart enough; FITIN2, I would not fit in. * Not significant at p õ .05.
the job (Job Discrimination), (2) barriers that might prevent college enrollment (Prevent College), and (3) barriers that might be experienced if enrolled in college (During College) (see Table 1 ). Next, a 2 (ethnicity) 1 2 (gender) ANOVA was utilized to assess differences in each of the two general perception of barriers items (General Barriers). It was hypothesized that (1) females would perceive more barriers than males, (2) Mexican-Americans would perceive more barriers than Euro-Americans, and (3) these differences would be preserved within ethnic and gender groups; i.e., there would be no ethnicityby-gender interaction effects. The Statistical Package for the Social Sciences-X (SPSS, Inc., 1986) was utilized for data analyses. To control for experimentwise error, a Bonferroni adjustment was used. Table 2 , correlations between the dependent variables and SES were low, with a maximum of r Å .16 (p õ .01). As such, SES was not entered as a covariate in the analyses. All three MANOVAs and the two ANOVAs resulted in significant effects and are discussed separately, followed by a summary of the results.
RESULTS
As indicated in
The MANOVA corresponding to Job Discrimination yielded main effects for ethnicity [F(2, 1091 It should be noted that most mean scores across items ranged between 3 and 4, corresponding to ''unsure'' and ''disagree.'' That is, study participants tended to view most barriers as unlikely to affect them.
DISCUSSION
Assessment of the perceived barriers to education and careers among this sample of adolescents revealed significant ethnic and gender differences, with no significant interaction effects. Discussion of findings related to gender and ethnicity is followed by implications for future research.
Gender
With respect to their future jobs, female respondents were more likely to anticipate sex discrimination and less likely to anticipate ethnic discrimination than their male counterparts. Since the majority of sex discrimination occurs against women, this gender difference seems realistic. That high school students would be aware of the potential for discrimination is perhaps not surprising in light of recent reports indicating, for example, that four of five students in grades 8 through 11 have experienced some form of sexual harassment in school (AAUW, 1993) . While sexual harassment is distinct from sex discrimination, such findings illustrate the extent to which adolescents are exposed to ''adult'' forms of victimization. Interestingly, male participants were more likely to anticipate ethnic discrimination than female participants.
There were no gender differences in the extent to which money problems, family problems, family attitudes, not being smart enough, not getting in, and having a good job already were viewed as barriers that would prevent respondents from attending college. However, females were more likely than males to agree that if they did not go to college, it would be because of lack of interest and belief that it would not help their future. This suggests that enhancing the perceived value and relevance of college for high school females might be an important component of efforts to increase their educational attainment. With respect to barriers anticipated if they actually went to college, there were no significant gender differences.
In spite of the fact that all but one of the gender differences were due to females being more likely to anticipate those barriers, males were more likely to agree that there were, ''many barriers that will make it difficult for me to achieve my future goals.'' The item structure may be responsible for this apparent incongruity; males may have been agreeing that there were many barriers or that these barriers would create difficulties.
Males and females were equally confident that they could overcome the barriers related to their career and educational goals. Perhaps although they were realistic in their anticipation of specific barriers, the female participants were less realistic about how these barriers might actually affect their future attainments. The absence of interaction effects suggests that these gender differences hold true for both Mexican-American and Euro-American participants.
Ethnicity
All significant differences related to ethnicity were in the hypothesized direction. The uniformly low correlations between socioeconomic status and the dependent variables suggest that these ethnic differences are not simply due to differences in SES. Mexican-American respondents were more likely to anticipate both sex and ethnic discrimination in their future jobs than EuroAmericans and were less confident than the Euro-Americans that they could overcome barriers in the way of their career goals. Significant ethnic differences emerged on five of the nine items related to ''If I don't go to college, it will probably be because of . . . .'' Specifically, Mexican-Americans were more likely than Euro-Americans to view family problems and family attitudes about college as potential preventative factors, as well as not being smart enough, not getting into college, and not fitting in. It is notable that in spite of significant differences in socioeconomic status, there were no ethnic differences in perceptions of money problems. Certainly current college tuition costs present some financial difficulties for most people. Either the greater burden experienced by those with less economic resources was not apparent to these adolescent respondents or the item was not of sufficient sensitivity to detect differences.
Mexican-American respondents were more likely than Euro-Americans to agree that if they did go to college, they would experience negative family attitudes and not being smart enough. Thus, the ethnic differences in perceived barriers related to college focused on family issues and lack of confidence in academic abilities.
The items addressing family issues were very general (family problems, negative family attitudes). An adolescent's interpretation of family problems could range from transportation difficulties to having a violent, alcoholic parent. Within an interdependent extended family, family problems could be viewed as ongoing, noncrisis problems of living that contribute to environmental pressure for a young person to stay home and help out rather than go to college. It may also be that the lower socioeconomic status of the MexicanAmerican participants manifested in the family items, as perceptions of more family-related financial difficulties associated with college attendance, even though no differences were obtained on the money-related items. In retrospect, it would have been helpful to gather information from participants regarding their interpretation of these items.
That Mexican-American participants were more likely to perceive family problems and attitudes as barriers to postsecondary education should not be interpreted as an indication that Mexican-American parents are somehow less supportive of their children's educational endeavors. Given the traditionally close-knit family system, Mexican-American youth may be more inclined to prioritize the needs of the family over individual desires related to education. It may also be that parental views carry more weight among Mexican-American youth. If this is the case, lack of parental enthusiasm for career plans might be experienced more negatively by Mexican-American youth and more neutrally by Euro-American youth. The current data cannot support or refute such a hypothesis. Nevertheless, exploration of perceived family attitudes and other family-related concerns may be an essential component of vocational counseling and educational planning with Mexican-American youth. The results related to family seem especially critical in light of AAUW (1992) findings that 5% of male and 37% of female high school dropouts cited ''family-related problems'' as the reason for leaving school.
The absence of interaction effects suggests that the existing ethnic differences in perceived barriers hold true within both gender groups. For example, the Mexican-American female and male participants anticipated more ethnic discrimination than their Euro-American female and male counterparts, respectively.
Implications for Research
While previous studies have provided support for ethnic or gender differences in perceived barriers in college or working adult samples, the current study provides evidence of both gender and ethnic differences in a high school sample. These results substantiate Lent et al.'s (1994) implicit assumptions that there are indeed gender and ethnic differences in perceived barriers. What are the implications of these findings? According to the social cognitive theory of career and academic interests, choice, and performance, perceived barriers are among the contextual factors that mediate the relationship between career interests and choices. Future studies of perceived barriers should assess whether they serve to mediate career interest-choice congruence. Although not included in the Lent et al. (1994) model, it is possible that the influence of perceived barriers on interest-choice congruence is mediated by selfefficacy expectations. That is, realistic perceptions of multiple barriers might not attenuate interest-choice congruence if self-efficacy expectations for overcoming those barriers are high. The influence of perceived barriers on postsecondary educational aspirations, achievement, and attainment should also be investigated. Such research will clarify the role of perceived barriers in educational and career attainment.
It is noteworthy that in spite of the tendency for participants to be unsure of or to disagree that a given barrier would affect them, their pattern of responses was consistent with the study hypotheses. Female and ethnic minority participants were more likely to agree that certain barriers would affect them, but the majority did not agree. Rather, their lack of certainty was significantly different from that of their male and Euro-American counterparts, who more often disagreed that given barriers would affect them. In spite of the unsure-to-disagree tendency, the second lowest set of means was associated with the item ''In general, there are many barriers that will make it difficult for me to achieve my career goals.'' Perhaps the general notion that participants would face many barriers seemed more tenable or likely than expectations related to facing specific, identified barriers.
Assessment of perceived barriers among additional samples, including African-American and Native American adolescents, may both enhance our limited understanding of the gap between educational and career aspirations and attainment among these groups and point to interventions for reducing this gap. A qualitative, in-depth interview method, such as that employed by Brown and Gilligan (1992) in their work with adolescent girls, might help clarify the nature and meaning of perceived barriers in the future plans of adolescents.
The major limitations of the present study are associated with measurement issues. Additional specific items related to pregnancy, marriage or relationship plans, and lack of parental support would facilitate understanding of the nature of family-related barriers. Evidence of construct validity would strengthen confidence in the meaning of the findings, as would additional data related to the aspirations and future plans of the respondents. Finally, although no patterns were apparent, it is possible that missing data systematically influenced the results of the current study. CONCLUSION U.S. society continues to be affected by the pervasive social problems of racism, sexism, and classism, and differing levels of educational and career attainment for women and people of color must be understood within the context of these influences. The examination of perceived career and educational barriers is one avenue to understanding the more concrete effects of these influences. The results of this study suggest that high school juniors and seniors are aware of the potential for sex and ethnic discrimination in their future workplace and of potential barriers to the pursuit of postsecondary education. Most of the significant differences in perceived barriers were in the hypothesized direction, offering support for the research hypotheses. Mexican-American and female adolescents anticipate more ethnic and sex discrimination in their future workplaces, respectively, and perceive more barriers to the pursuit of postsecondary education. This study is the first to examine perceived barriers to education and career among a sample of adolescents and at least partially addresses Arbona's (1990) call for research investigating the educational barriers perceived by Hispanic youth. Results are consistent with Lent et al.'s (1994) assumption that there are indeed ethnic and gender differences in perceived barriers to educational and career goals. The effects of these perceived barriers on educational attainment and career choice and implementation remain to be investigated.
